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Disclaimer 

The views and opinions expressed in this publication are those of the authors 
and do not necessarily reflect those of the Australian Government or the 
Ministers for the Environment and Heritage and Agriculture, Fisheries and 
Forestry. 

While reasonable efforts have been made to ensure that the contents of this 
publication are factually correct, the Commonwealth does not accept 
responsibility for the accuracy or completeness of the contents, and shall not 
be liable for any loss or damage that may be occasioned directly or indirectly 
through the use of, or reliance on, the contents of this publication. 
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Preface 

The purpose of this Cross-Cultural Awareness Training Framework is for Indigenous 

Land Management Facilitators, Australian Government Facilitators and Regional 

Natural Resource Management Coordinators, Indigenous communities and regional 

bodies to have a tool to refer to when considering the design and delivery of Cross-

Cultural Awareness Training sessions (CCAT), with a Natural Resource Management 

(NRM) and Cultural Heritage content.   

The Framework is intended to be an introduction and raise awareness of NRM and 

cultural heritage with Indigenous issues.  It is not the “be all and end all”, or the only 

way to do the training, but provides some ideas on how to get started when 

considering how to conduct training. It is essential that users of the Framework 

conduct further research for inclusion into any training.   

This package intends to encourage ways to build better working relationships with 

Indigenous communities.  Caring for Country, and understanding what this means to 

Indigenous peoples is an essential element.  While this Framework is predominantly 

for the use of Indigenous people to facilitate learning about our culture, it is also 

hoped the package will be used in ‘reverse’ by non-Indigenous people, with the 

assistance of Indigenous people, to help educate some Indigenous peoples about the 

majority culture. 

The Framework is designed to be adaptable to any region or location, the difference 

in delivery will usually be in the research required by the facilitator prior to any 

training in any area.  The use of local stories, describing who local people are, their 

history, how they Care for Country etc, is an essential element in designing a 

training programme. 

Building our collective understanding and respect means that our work in any area in 

caring for our environment and our country, takes on a greater dimension.  We will be 

able to provide a social environment in which Indigenous people are comfortable to be 

part of the discussions and actions. 
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The overall objectives of this framework are to: 
 
♦ Empower Indigenous people to actively participate in the development 

and presentation of Cross-Cultural Awareness Programmes 

♦ Have individuals Enrol in the possibility that they can broaden their 

knowledge of Indigenous people by creatively working together in Caring 

for Country. 

♦ Promote Indigenous culture and facilitate better working and social 

relationships between non-Indigenous and Indigenous people. 

♦ Inform people working in NRM of the positive aspects of Indigenous 

culture and  

♦ Acknowledge and respect Indigenous Traditional Knowledge in 

managing our environment. 
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Learning outcomes for Cross-Cultural 
Awareness Training workshop 

Prior to the commencement of any training programme, it is always important to 

consider what learning outcomes you want to achieve by the end of the training.  

These should be included at the beginning of your training manual.  An example of 

some learning outcomes could be: 

Learning outcomes 

Overall 
 

Have people enrol in the possibility that they can broaden their knowledge 

of Indigenous people by creatively working together in Caring for Country. 

Promote understanding of Indigenous culture and facilitate better working 

and social relationships between non-Indigenous and Indigenous people 

through cooperative environmental management activities 

Participants as members of society 
∗ Review your interactions and relationships with Indigenous people. 

∗ Gain a greater understanding of interaction between non-Indigenous and 

Indigenous Australian individuals, families and groups. 

∗ Acknowledge your backgrounds and experiences, in particular, the ways of coping 

in new cultural situations and enhancing self-recognition of changes in behavior.  

These changes can be acted upon immediately. 

∗ Comprehend and gain an appreciation of the effects of ‘life chance’. 

History 
∗ Learn about Australian society from Indigenous perspectives within the history of 

Australia. 

∗ Relate to the impacts of government policy and the stolen generations, in 

particular on culture, Indigenous families and community. 

∗ Appreciation of Indigenous land and sea management practices 
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Identity and ways of life 
∗ Discover religious structures and philosophies of Indigenous society within 

traditional and contemporary communities. 

∗ Understand the diversity and variation of Indigenous culture by listening to the 

shared meanings of life from a panel of Indigenous people. 

∗ Recognise cultural differences and see where these differences may cause conflict 

or difficulty, as well as recognising the similarities that make us all human. 

∗ Gain an insight into Indigenous spirituality 

Communication-Local Indigenous Community Panel  
∗ Acquire information about ways of working in different situations to accommodate 

local cultures and customs. 

∗ Learn about the concept of Indigenous English. 

∗ Recognise possible barriers in language and communication styles and learn ways 

to overcome them. 

Aboriginal agencies  
∗ Learn how good working relationships are needed to deliver services in ways that 

assist Indigenous Australians to be self-governing within a project/programme. 

∗ Find out how Indigenous agencies, both government and community-based, 

operate in society to meet the environmental sustainability and cultural heritage 

needs of community. 

Biodiversity & bush medicine 
∗ Understand Aboriginal and Torres Strait Islanders peoples’ unique relationship 

with their natural environment. 

∗ Discover how Indigenous people collect and make bush medicines to treat many 

ailments. 

∗ Understand the need to include Aboriginal and Torres Strait Islander peoples’ 

interest in land, heritage, economic development and culture in the protection of 

biodiversity. 

∗ Gain knowledge of recent progress of Indigenous input through advisory 

committees and management roles with regards to protected areas, threatened 

species and habitat management. 

∗ Explore ways to strengthen the active participation of Aboriginal and Torres Strait 

Islander peoples in natural resource management (NRM).  
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Working together for the future 
∗ Obtain methods to analyse and plan for different techniques for working toward 

changes in our society.  

∗ Devise practical strategies for recognising where the potential barriers might be 

and learn how best to overcome them. 

∗ Explore ways for Indigenous Australians and non-Indigenous people to work 

together when ‘Caring for Country’. 

∗ Explore ways to further learn about Indigenous culture and managing the 

environment  
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Preparation before the training 

It is advisable to prepare all of your materials and training aids several days before 

any training session.  Some of these steps may help: 

♦ Design your learning outcomes 

♦ Prepare an agenda (what are you going to cover during the training?) 

♦ Prepare the handouts for your training manual 

♦ Confirm your speakers, dancers, Elders and provide a briefing 

♦ Organise any payments  

♦ Do your research. Who are the traditional owners, what are the local family 

names, the key Indigenous organisations, what is the history of the area (when 

was it settled, conflicts, historic incidences etc). 

♦ Prepare your tools – overheads, videos, Map of Aboriginal Australia etc 

♦ Case studies – have these written before training starts 

♦ Plan the room setup, chairs etc 

♦ Prepare reading materials for display in the room 

♦ Organise break-out  rooms for small group activities 

♦ Stock up on equipment – butchers paper, markers in a variety of colours etc. 

♦ Organise name tags for participants, either sticky labels or plastic covered 

nametags. 

 

Culture 

Culture and what it means needs to be a central theme for your training.  Make ‘local 

culture’ part of your research and include it in your training session. 
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Handouts to include in training manual 

The training manuals are a very important part of any training programme — 

participants often like to review the agenda and other materials after a training 

programme.  When designing or putting together your manuals try and remember 

this is a good opportunity to provide reading materials that may have an impact on 

your participants. 

It is advisable to have the agenda as the front page of your manual and the learning 

outcome as the second page.  Other handouts such as evaluation sheets and 

exercises participants may work on during the day can be put at the rear of the 

manual 

Ensure you include a list of recommended readings and web sites, as many people 

want to continue their learning after training. Web sites and books written by 

Indigenous people are a good start. 

Following are some examples:  
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Stereotypes & Discrimination 
 

 

STEREOTYPES such as: 
 

� Indigenous people go walkabout 

� Women should be at home 

� Asian people work too hard 

� Young people are dole bludgers 

� People with disabilities are dependent by nature 

CAN LEAD TO 

PREJUDICE such as: 

 
 

� All Indigenous people are absent a lot 

� Women should love being barefoot and pregnant in the kitchen 

� Asian people will take our jobs 

� Young people don’t want to work 

� People with disabilities are a nuisance 

CAN LEAD TO 

DISCRIMINATION such as: 
 

� We won’t employ Indigenous people because they are unreliable 

� Women can’t do men’s work, so we won’t take on any apprentices; 

� We won’t employ Asian people because they can get jobs in their own 
sweatshops 

� We avoid employing young people in positions with any authority 

� We won’t employ people with disabilities. 

Copyright @ Biff Ward, Spectra Consultants, Canberra ACT  
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Internalised Oppression 
 

Kerrie Tim describes how the racist attitudes in the dominant Anglo-Australian 

society are often internalised by Indigenous people, with devastating results. 

“Facing overt and covert racists attitudes and practices every single day of our lives 

means the level of restimulation and hurt is constant. The way the internalised 

oppression affects us (that is, the internalised racism) is that we act out the hurts on 

ourselves first (drugs, alcohol, violence), then on others most like us, other 

Aboriginal people, (violence, attacking leaders and each other every time one of us 

steps forward, flogging our children) and finally if we ever get to feel safe enough, 

we get to take our anger out on the majority culture. Our patterns of behaviour are 

so based on fear that we spend a considerable amount of our time making it easy for 

the majority culture, taking care to ensure their dealings with us are comfortable (so 

the level of restimulation is reduced) and acting out destructive patterns of 

behaviour on ourselves. 

Patterns of internalised oppression cause us to take our feelings of anger, fear, 

frustration and powerlessness out on each other, particularly those closest to us. We 

are using drugs, alcohol and other addictions, and acting out other forms of violence 

and compulsive and hurtful sexual behaviours. Despite the good work by many 

individuals and communities to deal with these oppressive patterns of behaviour, 

violence within families is still a key issue for us to address. It is important to 

remember that these patterns of behaviour are not part or our culture and they are 

not the nature of our people. They are the results of our hurts. 

The racism and internalised racism which results from it have led to patterns which 

cause us to become rigid in defining ourselves and our cultural practices. Real 

Aboriginal people don’t use guns to hunt, only spears, real Aboriginal people live on 

their traditional lands, real Aboriginal people belong to community organisations and 

real Aboriginal people don’t succeed in the wider community. These patterns cause 

us to hang on rigidly to definitions of Aboriginality, which don’t allow for growth. 

These rigid patterns mean we are not able to let go of the practices which hinder our 

individual and/or community growth. These patterns are no longer useful and do not 

serve our interests or liberation. 
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Although most of our communities know the patterns, and in most cases know the 

solutions, because we don’t trust our thinking, we don’t support the ideas put 

forward by other Aboriginal people and we do nothing. We become despairing and 

powerless. When we have a great indigenous leader, who, despite the level of 

despair and powerlessness, despite the oppressions and internalised oppressions that 

affect us, step forward and acts powerfully in the world, the majority culture usually 

pulls this lead back quickly – ‘uppity black’, ‘getting beyond his or herself’, ‘trying to 

be one of us (white)’, and excludes this person from decision making or from 

participating in the system owned and established by the majority culture.” 

Copyright @ Kerrie Tim, article entitled Effects of Racism & Internalised 

Racism & Oppression 
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Something about Teachers 
 

The Harvard Potential Intelligence Test - in this psychological experiment in the 

1960’s, teachers from a number of schools were told that their students had done 

special aptitude tests to see how potentially intelligent they were (as opposed to 

what the teacher’s were presently observing about the children). 

At the end of the year, all the children, who the teachers now believed were 

potentially very intelligent, were assessed. The results were remarkable in that every 

child’s marks had gone up significantly – some as much as 80%. 

The most remarkable thing about this however is that only the teachers were told 

about the students. They had never actually been tested or knew anything about 

what their teachers were told about them. 

This proved that if people have low expectations of you, (based on racists beliefs 

say), it does effect how you are actually treated, not just how you feel about 

yourself. This is what determines your performance level, not your race or cultural 

background. 
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List of videos and descriptions 

It is important to be careful when choosing videos for use in training.  Participants 

tend to lose interest and become bored if videos are too long (e.g. longer than 30 

minutes).  If you do use longer videos, it is advisable to break the video up by 

showing first half in the morning and the remainder in the afternoon.  Depending on 

your learning outcomes, the following videos may be of use: 

 
A Class Divided – Marcom Projects, 07 3801 5600 
 
Australia Today Series: Torres Strait Islanders, 1992, video recording, Visual 
Media Pty Ltd. Sydney 
 
Bakakiueria,  ABC in 1986.  
  
Bringing Them Home, 1997, video recording, Human Rights Commission Sydney 
 
Coolbaroo Club, 1996, video recording, Ronin, Canberra 
 
Exile and the Kingdom, 1993, video recording, Film Australia, Sydney 
 
Land bilong Islanders, 1989, video recording, Ronin, Canberra 
 
Lousy Little Sixpence, 1982, video recording, Ronin Films, Canberra 
 
Mabo: Life of an Islander man, 1997, video recording, Film Australia, Sydney 
 
Racism and Discrimination, 2000, television program, Channel 9 Sydney, October 
 
The Torres Strait Islanders – Visual Media Pty Ltd, 02 6628 3838 
 
100 Years of Unfinished Business: Episode 4: Unfinished business,, ABC, 
Sydney 
 

 

A Class Divided 

An American video featuring Jane Elliot who undertakes an experiment with school 

children, splitting the class according to eye color.  Various discriminatory actions are 

then carried out on the children depending on their eye colour. The video 

demonstrates the effect of discrimination on small children over a one-day period 

and enables participants to imagine how this can occur in day-to-day life. 
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Bringing them Home 

This video was produced by the Human Rights Commission and is an overview of the 

National Inquiry into the Separation of Indigenous children from their families.  The 

20-minute video provides excellent explanations about the range of issues 

Indigenous people face today as a consequence.  Sir Ronald Wilson’s excellent 

discussion will give participants something to think about.  Another powerful 

segment is Mick Dobson conversation with  an Indigenous woman about being taken 

from her Mum when she was only a baby. The impact of her journey on your 

audience is useful to demonstrate meaning of life experience and chance.  This video 

is highly recommended for all training programmes. 

Coolbaroo Club 

Coolbaroo Club, set in the 1950s, is another drama documentary sharing the way of 

life of Indigenous people in Western Australia.  This video shows how Indigenous 

people from throughout the state created a dance club and a newspaper in times of 

restriction.  Many people who were members of the club were involved in the making 

of the video.  A number of scenes can be used to expand on the impact of policy, 

especially citizenship.  

Exile and the Kingdom 

This four-part video was made in Western Australiaand contrasts the modern 

Indigenous life of four groups of people with history of the area in which they are 

living.  The video shows some good examples of ‘LORE’ and how this relates to boys 

becoming men.  It is advisable to show this video in two parts. 

Land Bilong Islander 

This 50-minute video covers the historical events leading up to the Native Title 

Legislation and the background to it.  It shows the five plaintiffs, their land 

boundaries and even written proof of cultivation cycles etc.  

Lousy Little Sixpence 

This video covers historical issues within New South Wales and Victoria. It features 

great historical footage and stories but because of its length (50 minutes) may need 

to be shown in small segments.  
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Racism and Discrimination 

Made in Sydney in 2000, this short video features an Indigenous man call Bob 

McLeod.  During the video Bob tries to rent a house, get a haircut and buy a car.  

This updated experiment also shows white people trying to do the same thing, but 

with different results.  This video is a must to use during any training and will help 

you debrief if you are doing a session on racism and discrimination. 

Talking Deadly 

This is a brilliant educational video that not only relates the concept of Indigenous 

English but also looks at Australian Standard English.  Creative scripting allows the 

viewer to look at themselves in the context of what they might say, their meanings, 

how these might be interpreted and to how they look at the world.  The video runs 

for 22 minutes and provides an opportunity to explore how we as humans interpret 

things and how we behave.  

The Torres Strait Islanders 

Split into five sections, this video runs for 20 minutes and provides a brief 

introduction to the Torres Strait Islanders, their lives, culture and relationship to the 

sea.  A useful video to show people with limited knowledge of TSI culture. 

100 Years Unfinished Business 

Made to relate a true account of Australian history and originally screened 
on ABC in the 1990s as part of Reconciliation, this thought provoking 
drama-documentary covers Indigenous living in our country: 
disenfranchisement; no vote when Australia convened a parliament;the 
Coniston massacre in Walpirri Country; the depiction of removal and 
separation; the mission system; and the reality of scientific experimentation 
on Indigenous people and a royal commission.  Non-Indigenous and 
Indigenous expertise is used to relate the effects of government policy and 
the reality of Aboriginal sovereignty.  The fight for survival is conveyed 
throughout the decades where hidden injustice dominated Australia’s 
Indigenous people. This video used in excerpts is a powerful medium for the 
non-Indigenous person to gain an insight into realistic Australian history.  
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How to prepare case studies 

Using case studies during training courses helps you encourage discussion of issues, 

specifically work related issues.  Prior to commencing your training it is important to 

have at least five case studies prepared. 

When writing up your case studies, you should first consider what are the issues and 

messages you want to address.  You could also think about some work situations 

that have had particularly good or bad outcomes.  You will need to come up with 

several examples of different situations and prepare several case studies to use 

during your training.  Including some general case studies is also a good idea, as we 

all have a life outside work.  You could use the example case studies below and re-

write them to suit your situation. 

Issue: A general case study could be: 

Possible case study: You are at a party one night and are having a conversation 

with some of your friends.  One of them asks you about your work and how it is 

going.  You explain to them where you work and the work that you do involves the 

local Indigenous people. 

All of a sudden one of the men within the group comments: “How would these local 

drunks know what a sacred site is, they wouldn’t know one if they fell over it”.  You 

are angry about his comment and want to respond. 

How would you respond to this man? 

Why do you think he holds this view? 

Issue: Traditional owners have huge concerns about pharmaceutical 

companies, scientists and government research institutions using 

knowledge with little regard of the Intellectual & Cultural Property Rights.  

The Queensland Biodiversity Bill 2003, lacks appropriate triggers to ensure 

that bioprospecting companies consult with Traditional Owners.  Their 

concerns are about the lack of awareness and understanding of the scope 

and values of places of cultural significance by industry and government 
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about the culturally sensitive information being stored and managed 

properly by a government agency. 

Possible case study 1: An elder from the local Indigenous community in which you 

work and live, has approached you with great concerns, also expressed by many 

other community people, about the continuing lack of awareness and knowledge, 

being displayed to them by some industry and government representatives in 

relation to the storage and management of culturally sensitive materials.  Their 

concerns come from the recent contact the Traditional Owners have had with these 

representatives during some consultations. 

What advice would you give this elder? 

What steps could you take to resolve this situation? 

What advice could you also offer industry and the government 

representatives? 

 

Issue: The Aboriginal Cultural Heritage Act deals with the protection of 

Aboriginal materials.  Local museums and libraries have significant 

collections of Aboriginal Cultural Property such as ceremonial objects, 

ancestral remains, artifacts, photos and genealogies.  The local museum has 

an established programme to repatriate the remains and objects.  Local 

people need to undertake training to learn how to care and manage the 

artifacts and country.  The community members want the artifacts returned. 

Possible case study 2: Senior members of the local Indigenous community have 

approached you with concerns about the local museum not contacting them to 

arrange the training they agreed to undertake with the Traditional owners, about 

caring and managing artifacts and Caring for Country.  They say they were told 

several months ago about the training and still haven’t heard anything.  They are 

also concerned as they are keen to get the artifacts returned to their care. 

What steps could you take to address the elders concerns? 

What advice could you offer the local museum? 

 

Possible case study 3: A state government environmental office has temporarily 

appointed an Indigenous Liaison Officer in response to recent criticism over its 
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limited contact with Indigenous people in the region.  The office manager has 

endorsed the position seeing it as an opportunity to expand the services of the office. 

Soon it is standard practice to send all cases with any Indigenous connection to the 

Indigenous Liaison Officer.  Consequently, the Liaison Officer is becoming frustrated 

with the heavy workload as well as the substantial increase in the number of 

Indigenous clients. 

 

The Indigenous Liaison Officer is now being confronted with problems and situations 

that he/she has had no experience of.  When seeking advice from the manager, 

he/she is told to do what ever is necessary to keep them happy.  With no resources 

or direction, this leaves the Indigenous Liaison Officer totally confused. 

When one particular family known to the Indigenous Liaison Officer is in need of 

direct assistance, the Liaison officer demands the manager do something.  After a 

week, nothing has happened.  The Indigenous Liaison Officer storms into the 

manager’s office demanding to discuss the manager’s commitment to the Indigenous 

programme for the region.  The manager refuses to talk about it. 

The next day, the manager informs the Aboriginal Liaison Officer that the funds for 

the position is no longer available and that the position has been be terminated. 

What could be some of the reasons for the difficulties experienced by the 

Aboriginal Liaison Officer?  

What are the attitudes and assumptions of the manager?  

How could the Indigenous Liaison Officer have dealt with the situation?  

What support should the manager have provided?  

How could the departmental policies have impacted on this situation? 
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Speakers, community panels, Welcome to 
Country 

Welcome to Country 

Whenever doing any kind of Indigenous Cultural Awareness session, it is always 

extremely important to make an acknowledgment of the Traditional Owners of the 

land you are working on.  When it isn’t possible to have a traditional owner present, 

to do a Welcome to Country at your training, it is common courtesy to mention the 

name of the Traditional Owners and acknowledge the Traditional Owners, so 

participants can also begin to practice this when they are in a position to.  Referring 

to the ‘country’ on the Map of Indigenous Australia can also be a good reference 

point for your participants. 

When trying to find out who the Traditional Owners are, organisations such as Lands 

Councils and Native Title Representative Bodies are usually the best starting point. 

They will be able to advise you on who the Traditional Owners are and whether there 

are several people classified as ‘traditional owners’.  In many areas of Australia, due 

to internalised oppression, confusion and disagreement about ‘boundaries’, you may 

find that there are several people who are classified as Traditional Owners and 

therefore you may need to talk to several of the elders from those families. 

Community panels 

Using community panels in your workshops can allow your participants to gain a 

deeper understanding of the issues, provided they are structured and well-prepared.  

Ensure your panel members know what they are there for and what you want to 

achieve by having them there.  If you don’t prepare your panel properly at the 

beginning, things could get out of hand and people could become angry.  If you are 

not facilitating the panel, ensure your chosen facilitator is also prepared and knows 

what your outcomes are.  Having questions ready for panel members to answer can 

also be useful so people know what they are in for.  Panels are usually used to 

provide opportunities for people to share their stories or concerns with others and as 

an opportunity for others to hear first hand information from the ‘horses mouth’ etc. 

A panel could be prepared in the following way: 
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Five panel members, all Indigenous people.  The facilitator could ask three questions 

and get each person to respond, ONE AT A TIME. Participants in the audience only 

get to listen and NOT ask any questions.   

The questions for the panel could be: 

What’s good about Indigenous participation in natural resource 

management? 

What’s hard about getting Indigenous people involved in natural resource 

management? 

What don’t you want to see or hear again about Indigenous people? 

After each panel member has had the chance to answer each of the three questions, 

the audience then gets to debrief and give feedback to the panel — feedback not 

comment. 

If you want your panel to discuss specific issues,  for example NRM, then have some 

questions ready to ask them all. 

Sometimes it is advisable to not discuss the questions with the panel members as 

people often provide better responses when they talk ‘off the top of the head’, than if 

they prepare a response in advance and give it too much thought. 

Panels are a good way for your participants to hear first hand information and even 

feelings about issues, where as they may not have had a chance to before. 

The expert 

An expert may be Indigenous, non Indigenous or from other ethnic backgrounds.  

They will provide further clarity and balance to your workshop.  Depending on your 

client group or audience, their needs and your capacity to fulfill their requests, you 

may like to use people who have experience, knowledge of a particular subject and 

expertise, rather than a panel.  Your expert speakers will need to be briefed as to 

what you want and how you want them to relate this knowledge and experience to 

your participants.  The expert can be with you for a session, an hour or perhaps half 

a day.  This will provide a break from the same talking heads, and allow the 

facilitator(s) to review their participants.  Mixing your method will create a continued 
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interest.  Keeping people’s attention is a challenge, making things fun is one of the 

better ways to do it. 

Paying community people 

If you can pay Indigenous peoples for their participation during the training, whether it is 

for dancing, playing the didgeridoo or doing a Welcome to Country, it will help ensure 

you can rely on them to be available to you for future training.  There is no real set 

amount that people should be paid, but it is useful to look around and see what others are 

getting paid to do similar work.  An example for a Welcome to Country could be a 

payment of up to $300.  Panel members can be paid at a rate of $100 per hour.  

Remember that payment is subject to negotiation and really depends on how much you 

have in the budget. 
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How to include social issues 

Whenever designing any kind of Cross-Cultural Awareness Training, it is essential 

that you include all of the social issues that a particular region or area is 

experiencing, so that participants gain a greater awareness.  Whether it is housing, 

domestic violence, alcohol or drugs, always ensure these issues are included so when 

participants experience them in the future, they have a greater awareness. This 

could be prepared through a community profile. 

Transgenerational trauma is the biggest overriding issue all Indigenous peoples 

are currently facing.  When participants gain an understanding about how this fits 

into the area they are working in, they then can walk away from the training with 

strategies to deal with situations. 

A good time to address some of the social issues is during role plays and case 

studies. 

Social issues such as, oppression creates other issues such as factionalism.  This 

means that in many Indigenous communities today factionalism is ‘full on’.  When 

consulting communities, it is important to be aware of this and to talk to as many 

people as possible from all of the factions. 

Community Plans – aspirations 

Most communities throughout the country have now developed NRM community 

plans for their areas.  It is therefore vital, when doing your research before training, 

to become familiar with the community plans and goals.  The aspirations from 

community people can be expressed either during the Welcome to Country or even 

during the panel session. These plans include community aspirations, priority issues 

confronting the community and strategies to effectively deal with these issues. 
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to protect these sites should be reflected in plans and the implementation of 

plans.  

• Indigenous land ownership or management and joint management 

agreements should be identified and their special cultural and practical 

significance taken into account. For example, some properties acquired by the 

Indigenous Land Corporation are devolved to local Indigenous people and 

may have complex multiple purpose use such as a pastoral enterprise 

managed by a Board of Directors and cultural use by the traditional owners. 

Regional NRM groups should seek to identify all Indigenous owned or 

managed land and plan with the prescribed uses in mind.  

• There may be existing partnerships between Indigenous people and other 

landowners that are both public and private. Regional NRM groups can build 

upon and strengthen these partnerships.  

• The regional plan should acknowledge Indigenous interests and relationships 

to land and water and consider these matters in the plan, which might be 

achieved through a section on Indigenous culture and land management.  

• The regional plan will contain a section that responds to legislative and legal 

requirements and responsibilities. This section should include any such 

matters relating to Indigenous land and water management.  

• There might be a large number of Indigenous people and specific 

communities in some regions. These communities should be identified and 

their interests taken into account through direct consultation. Also note that 

Indigenous people participate or have an interest in all NRM sectors, not just 

in a sector pigeon-holed as "Indigenous".  

• It is helpful to remember that all planning is culturally embedded. Natural 

resources are viewed in different ways by various groups. The values of all 

groups including those of Indigenous people need to be incorporated into 

planning processes.  
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Common questions asked by Indigenous 
peoples about non-Indigenous people 

Some questions Indigenous people may ask about non-Indigenous people during the 

training could include: 

Why do non-Indigenous people only have small families? 

Why do non-Indigenous people put their elders into nursing homes? 

Why do non-Indigenous people appear to have money all the time? 

Why don’t non-Indigenous people visit their families as often as we do? 

Why don’t non-Indigenous people share there belongings like we do? 

Why are non-Indigenous people so strict about time and appointments? 

 

Questions asked by non-Indigenous about 
Indigenous people 

Some common questions asked by non-Indigenous peoples about Indigenous 

peoples could be:  

Why do Indigenous people get more benefits then we do? 

Why do Indigenous people live in large family groups? 

Why do Indigenous people get cheap housing loans? 

Why do Indigenous people get special university entry? 

How can Indigenous people, who haven’t lived on their traditional lands, know how 

to Care for their Country? 

How can Indigenous people be traditional owners of their country if they didn’t even 

grow up there? 

What do Indigenous people think about Land Rights and Native Title? 

How can a person with blond hair and blue eyes claim they are Indigenous? 

When can I ask an Indigenous person about the ’dead’ without offending? 
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How to deal with difficult questions 

During most Cross-Cultural Awareness Training sessions there will be times when 

certain participants may ask you difficult questions that you may not be able to 

answer.  Always remember that you are a FACILITATOR and not a teacher, therefore 

you don’t always have to have an answer.  Whenever you do come across this 

situation, the best response is to say that you don’t know but will find the answer for 

them.  When you say this you must ensure that you do the follow up. 

If you are in this situation it is always better to try and get someone else in your 

group to respond, this way it gives you some more time to consider your response.  

An example could be, after you have been asked a question, ask others what they 

think. ‘That is an interesting question Peter, do you have any comments Sharon?’.  

You may find that when others answer you get time to think about your response 

and someone else’s response may trigger your memory. 

Often when we are faced with difficult questions or racist statements we get angry 

and take on the issues or the person asking the question or making the comment.  

Responding to these statements by asking the participant where they got their 

information or if they are speaking from personal experience, can often make them 

reconsider their position — especially if they are not speaking from experience. 
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Tensions between groups 

Many people in government and industry who work with Indigenous communities 

come across situations where there is conflict among Indigenous peoples.  Even 

during meetings some have experienced these tensions and find it hard to deal with. 

First we must remember it’s not just Indigenous communities who sometimes 

disagree, disagreements occur within all communities in Australia. 

Within depressed societies, such as the Indigenous community, community members 

often turn on each other.  This then becomes what is seen today as Factionalism, 

where communities have several groups who tend to fight against each other.  

Factionalism is often seen today in Indigenous communities where people have been 

dislocated, are unsure where they come from, or don’t live in their area of origin. 

One way to try to deal with these issues is to ensure that you make an effort to 

consult these groups and learn about the factions within the community.  Don’t get 

involved with any factions and ensure you speak with all of them or keep all of them, 

as well as Traditional Owners, informed. 
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Racism and discrimination — How to run a 
session  

Whenever you run this type of training, whether participants are there voluntarily, or 

made to be there, you will find a few who have hidden issues, or racists beliefs they 

want answers for.  Not only do people need to learn about each other, they also 

need to think about how they view each other.  Calling people racist usually gets 

them off side and nothing can be achieved.  Trying to get them to learn about their 

own attitudes is a much better approach. 

Many Australians are raised with racist beliefs.  These racist beliefs have been in the 

past reinforced by the media, and by the fact that peoples from both cultures don’t 

‘mix’ enough.  If you ever come across participants in your group who display this 

behaviour, try and remember that they probably haven’t even met or associated with 

Indigenous peoples and may only have one side of the story.  Racism can stem from 

ignorance and lack of awareness and from a lack of maturity. 

When we are very practiced at facilitation and facilitating participants comments, we 

learn to turn ridiculous or racist statements around and get people to ‘own their 

comments’.  When this happens people often come undone and have real difficulty 

saying what they mean. 

The exercise below, taken from the John Gunn’s Celebrity Head, is a fun way to 

address racism without pointing the finger. 

At then end of the exercise it is vital to debrief, use some of the handout material to 

do this.  Explore how often racism occurs because people get a persons culture 

confused with traits all human beings have. 

Exercise: Stereotypes  
What you’ll need: prepared sticky labels, the video on racism (Channel 9 - May 

2000) 

Names for the sticky labels: lesbian, prostitute, politician, public servant, parking 

inspector, gay man, Lebanese man, Vietnamese person, lawyer, blonde, Volvo 

driver, used car salesman, police officer, priest, nurse, teacher, pastoralist, 

anthropologist, greenie, environmentalist, ILMF. 
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This stereotypes exercise is similar to playing celebrity head.  Introduce it with a 

discussion about discrimination and how it affects your participants.  Acknowledge 

that you are aware racism is an issue faced by many people but that the purpose of 

this exercise is to focus on Indigenous peoples experiences.  Start by asking the 

group, when you go to the shop this afternoon to buy something, they are seen as a 

potential customer, when Indigenous people often go to the shop they are seen as 

shop lifters.  This sets the scene. 

Go around the room and put a label on everyone’s forehead (they should not see 

what their own label says), then ask the participants to stand up and, as a group, 

stereotype each other.  Participants should help each other guess who they are. 

Once their identity has been revealed, participants can remove their labels.   

Discuss with the group what they learned from the exercise.  Ask one of the 

participants to describe how they guessed who they were. 

At the completion of the sticky label exercise, use the video on racism, featuring Bob 

McLeod and use it to introduce a discussion about racism and stereotypes. 

Use the handout Software of the Mind to reinforce your statements. 
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Effective communication 

Participants often attend  Cross Cultural Awareness Training  sessions not only to 

learn about Indigenous peoples but to learn about communication protocols.  

Communication is one of the hardest sessions to facilitate without stereotyping or 

generalising — we know not all Indigenous people communicate in the same way, 

just like non-Indigenous peoples. 

There are some general similarities in the way Indigenous people communicate, for 

example the use of eye contact can be different between Indigenous communities 

and non-Indigenous communities.  Use the following example to create a discussion 

about methods of communication.  

Example: Communication exercise  
 
Looking, listening, talking and touching exercise 

In pairs discuss and record how: 

1. Each person responds to the questions listed below; and 

2. How each person thinks Indigenous peoples perform each of the functions below. 

Communication exercise  

 

 Non-Indigenous Indigenous 

1. How do you 

introduce yourself?  

  

2. How do you indicate 

you status? 

  

3.How do you indicate 

that you are listening? 

  

4.How do you indicate 

that you agree? 

  

5. How do you indicate 

that you agree? 

  

6.How do you indicate   
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that you disagree? 

7. How do you respond 

to funerals? 

  

8. How do you 

apologise? 

  

9. How do you say 

goodbye? 

  

10. How do you 

use/measure time? 
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Torres Strait Islander culture, people, issues 

Torres Strait Islander (TSI) people live in all parts of Australia, so it is important to 

include them and their culture in any training about Indigenous people.  The use of 

the word Indigenous, rather than just Aboriginal, is also being inclusive of them. 

Often Torres Strait Islander are unhappy with their culture being discussed by 

members of the Aboriginal community and vice versa.  When Aboriginal people are 

facilitating CCAT, they should make reference to TSI peoples, however, if you want 

to go into depth about TSI culture, it is advisable to engage a TSI person to make a 

presentation or be part of a panel.  

There are many useful resources available to aid in discussion about Torres Strait 

Islander peoples and their cultures.  In addition to involving TSI speakers, there is a 

range of videos that could be included in your training.  Examples include:  

Eddie Mabo, the Life of an Islander man and the Australia Today series on Torres 

Strait Islanders, cover a range of issues and information about TSI culture and 

history. 

Land Bilong Islander (an extension of the Eddie Mabo video) not only covers TSI 

culture but provides background to the Native Title. 
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Sessions beyond one Day 
Examples of one and two-day agendas, visits to 
sites and communities  

Various agencies and departments commit time for staff to attend CCAT sessions.  Some 

allow a day, some several days, others less than a day.  The way you organise your 

training and agenda will depend on your participants and the issues and items they want 

covered in the training. 

CCAT sessions that aren’t classroom bound offer the opportunity to include visits to 

community organisations, relevant sites, and even overnight camps, which can enhance 

your training.  Whenever possible try and encourage staff to use local Indigenous 

organisations to host training, arrange the visits and organise elements such as catering. 

Overnight stays allow you to expand on the information you provide participants about 

Indigenous culture and country.  A walk in the desert, a rainforest or a bushwalk can 

reveal amazing connections to country.  When sharing Indigenous connections to land, an 

explanation for physical features and land formations from an Indigenous perspective is 

important. 

For overnight visits, sharing a story about a unique place can give participants a real 

insight into Indigenous heritage.  Participants feel privileged and honored to have shared 

stories from our ancestors.  The most appropriate people to tell these stories are Elders, 

Custodians and Traditional Owners who have the knowledge, the rights and responsibility 

to speak for country. 

Dance is a great medium to express the creative ability of Indigenous people — both 

traditional and contemporary. 

The following are examples of one and two-day agenda. 
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One-day Cross-Cultural Awareness Training Programme 

Example agenda 
9.00am  Welcome and introductions  

 Sharing of stories and expectations of the training. 

9.45am  Culture, kinship and community 

An interactive role play where participants get the opportunity 

to learn about history, kinship and the extended family and how 

these all then relate to Indigenous peoples today. 

10.30am  Morning Tea 

10.45am  Culture, kinship and community continued 

   This section is summarised with a short video. 

12.00pm  Group discussion and exercise: Stereotypes 

During this exercise participants have the opportunity to 

discuss racism and stereotypes and how these may affect 

Indigenous people on a daily basis. 

12.30pm  Lunch 

1.30pm  Group Discussion and Exercise: “Hopes & Fears”. 

During this exercise participants are split into smaller groups 

and given a work related case study to discuss and resolve. 

3.00pm  Afternoon Tea 

3.15pm  Group discussion and exercise: Looking, listening and  

touching. 

During this exercise participants will be asked to describe and 

discuss communication methods of Indigenous and non-

Indigenous people. 

3.45pm Group discussion and exercise: Barriers to working with 

people. 

In this exercise participants are asked to identify barriers they 

face in cross-cultural communication and develop strategies to 

overcome them. 

4.30pm  Question and Answer session 

  Evaluation and close 
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Two-Day Cross-Cultural Awareness Training Programme 

Example agenda 
Day one 

9.00am  Welcome and introductions 

   Sharing of stories and expectations of the training. 

9.45am  Culture, kinship and community 

An interactive role play where participants get the opportunity 

to learn about history, kinship and the extended family and how 

these all then relate to Indigenous peoples today. 

10.30am  Morning Tea 

10.45am  Culture, kinship and community continued 

   This section is summarised with a short video. 

12.00pm  Group discussion: What is culture? 

A group discussion to explore the meaning of culture and helps 

us determine that we all have a culture. 

12.30pm  Lunch 

1.30pm  Group discussion and exercise: Stereotypes 

During this exercise participants have the opportunity to 

discuss racism and stereotypes and how these may affect 

Indigenous people on a daily basis. 

2.15pm:  Video and discussion: The Torres Strait Islanders 

   A short video and discussion to learn about  

the Torres Strait Islander peoples and culture. 

3.00pm  Afternoon tea 

3.15pm  Group discussion and exercise: Barriers to working 

with people. 

In this exercise participants are asked to identify barriers they 

have face in cross-cultural communication and develop 

strategies to overcome them. 

4.30pm  Questions and answers from Day 1 

   Close for Day 1 

Day two 

9.00am  Recap from Day one 
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9.30am  Video and discussion: Barbecuaria 

   A tongue-in-cheek video that explores Indigenous 

societies in the 1980s and ‘puts the shoe on the 

other foot’. 

10.30am  Morning tea 

10.45am  Group discussion and exercise: Hopes &  

   Fears. 

   During this exercise participants are split into smaller 

groups and given a work-related case study to  

discuss and resolve. 

12.30pm  Lunch 

1.30pm  Group discussion and exercise: Looking,  

   listening and touching exercise. 

During this exercise participants will be asked to describe and 

discuss communication methods of Indigenous and non-

Indigenous people. 

3.00pm  Afternoon tea 

3.15pm  Discussion and exercise: Finding a way forward 

   A group discussion to share what we have learnt  

   from the two days of training and what we will 

do differently as a result. 

4.00pm  Question and answer session 

4.30pm  Evaluation and close 
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How to make sessions interactive and 
interesting 

When delivering training, it is advisable to include sessions during which participants 

can discuss issues in smaller groups.  These can be particularly beneficial for people 

who are quieter and feel uncomfortable speaking in front of large groups. Include 

materials and sessions within your training that give participants the chance to 

interact, this leads to more interesting outcomes. 

When facilitating sessions, sometimes asking the quiet people what they think, can 

encourage participation.  When doing this, always be careful about putting shy 

people on the spot, it could cause embarrassment. 

When trying to educate participants about culture and history consider getting 

participants to ‘walk in Indigenous peoples shoes’.  Again, do your research and find 

out how other facilitators may approach this. 

Interactive role plays are a good alternative to lectures and videos. 
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Copyright - when you need permission 

Copyright is an important consideration when using other peoples intellectual 

property — be it video footage, text or images.  When using other peoples written 

materials, you must ALWAYS acknowledge them at the bottom of the article.  If at all 

possible, contact the copyright owner and ask them for permission to use their 

material. Acknowledging people at the bottom of articles, for Educational purposes, 

is usually sufficient with written materials. 

Intellectual and Cultural Property Rights 
Intellectual and Cultural Property Rights is an important issue all ILMF’s and others 

should seek to understand.   Further information about Intellectual and Cultural 

Property Rights legislation is available online at;  

http://www.austlii.edu.au/databases.html 
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Evaluation and monitoring 

Evaluation 

Evaluation can help you better target your training and find out what you are doing 

well and what you may be doing not so well. 

Following are examples of questions you could include in your evaluation sheet: 

1. How much did you learn about Indigenous histories, cultures and peoples 

from the training? 

2. What did you find helpful from the training? 

3. What did you find least helpful from the training? 

4. How would you rate your facilitator and why? 

5. What changes would you recommend to the training? 

6. Any other comments? 
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Example Evaluation Form 
 

Please tick the boxes:  5 = excellent; 4 = good; 3 = satisfactory; 2 = not so good; 1 = unsatisfactory 

 5 4 3 2 1 

1.  How well did the content of this course meet your needs?      

2.  How well was the seminar organised?      

3.  How suitable were the guest speakers for the topic?      

4.  How well was the information presented?      

Please rank the following learning objectives as to how well you now understand them: 

 5 4 3 2 1 

5.  Have a better understanding of Indigenous history      

6.  Have a better understanding of Indigenous culture, identity & way of life      

7.  Have a better understanding of Indigenous agencies in the context of relating      

8.  Understand more about the importance of working together to care for country      

9.  Understand more about communication styles and language      

 

10. What were the three best things about this workshop? 

 
11. How will you use the skills you have learnt today? 

 
12. How would you improve this workshop for next time? 

 
13. Do you have any other comments about this course? 
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Monitoring 

Following CCAT some agencies will want to monitor the training outcomes — they 

may want to do this weeks, or even months after the training. There are a number of 

ways to monitoring the effectiveness of your training programme.  When designing 

your evaluation form for inclusion in your training manual, you could add the 

following questions: 

1.  What did you learn from the training? 

2.  How are you going to include your learning’s back into the workplace? 

Retain the responses and refer back to them at a later stage, remind people what 

they said. 

Use of focus groups for monitoring training 

Focus groups are used in a variety of ways to get information or evaluate the 

response to programmes or policies within a select group.  Focus groups generally 

work better with an experienced facilitator who can ask appropriate questions and 

lead discussions. 

If you have run several CCAT sessions, invite a number of participants from each 

session to be part of a focus group.  Arrange a time — if it is at lunch time make 

sure you arrange appropriate catering — and prepare a series of questions (see 

examples below).  Arrange for someone to record the participants’ responses. 

Examples 

1. Since the training have you been able to use any of your knowledge 

back into the workplace? 

2. Was there anything from the training had a particular impact on you? 

3. What further training would you like to increase your CCAT knowledge? 
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Terminologies used by Indigenous and non-
Indigenous peoples 

High Court Definition: 

An Indigenous person is a person of Indigenous decent, a person who 

identifies as Indigenous and peoples who are recognised by the Indigenous 

community as such. 

There are many different terminologies used by Indigenous peoples to describe 

themselves.  Some peoples are both of Aboriginal and Torres Strait Islander descent, 

and may identify as one or both depending on their upbringing. 

Using the term Indigenous — although many may not like it — ensures that you are 

inclusive of both Indigenous peoples of Australia. 

Remember its not about skin colour, it is about who you are and where your people 

are from — even who raised you.  Some Indigenous peoples aren’t raised by other 

Indigenous people, they may look Indigenous, but not identify as such. 

Some common terms used by Aboriginal peoples are: 

Koori – parts of New South Wales and Victoria 

Goori – north coast New South Wales  

Murri – parts of New South Wales and all Aboriginal people from Queensland 

Nunga – Adelaide 

Noongar – southern Western Australia 

Yolungu – northern Northern Territory 

Anangu – around Uluru 

Pallawa – Tasmania 

Some terms for non-Indigenous people often used by Indigenous peoples are: 

Gubba, Yurali, Migaloo, Wadjellas, Guttia, and Bulandu. 

Torres Strait Islander peoples also refer to themselves in a number of ways, some 

say they are Indigenous, some say they are Islanders or even mention the name of 

the island they are from. 

Some Indigenous peoples may call themselves Australians or Indigenous Australians. 

Many today also refer to themselves by their language group names as well — 

Wiradjuri Man or Walpiri woman etc. 
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Whenever conducting training in unfamiliar areas, always listen to how peoples refer 

to each other, or do the research and ask. 

Kinship or extended family 
 
Many peoples who haven’t had much to do with Indigenous peoples get confused 

when they hear the terms ‘cousin’ or ‘brother’.  They often think the terms describe 

blood relatives . 

When undertaking CCAT it is important to provide a description of, or run a session 

on the extended family.  

In some parts of Australia many Aboriginal people refer to their father’s brothers as 

father and their mother’s sisters as mother, not as uncle and aunty.  In these 

situations, they then refer to first cousins as brother or sister and great uncles and 

aunts as grandmother and grandfather. 

In New South Wales and other parts of Australia, however, this part of the culture 

has been lost.  In the Northern Territory people refer to themselves in a number of 

ways as well.  An example is the use Countryman instead of cousin. This is also used 

in parts of Western Australia. 

The terms brother, sister, cousin are also used by Aboriginal people to refer to 

second or third cousins or even just close friends.  They are terms of endearment. 
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Definitions  

Many definitions or terms are used in Indigenous communities to describe 
individuals, groups and aspects of Indigenous culture.  Several are included in the 
list below: 

Caring for Country 
A term often used by Indigenous people when talking about their country, or where 
they are originally from, their relationship to country and aspirations to be involved 
in protecting and managing country. 

Access to Country 
Often used to describe the aspirations of Indigenous people to access freehold land 
to visit sites of significance and use natural resources as a cultural right. 

Traditional Owners 
Traditional Owners are those people who are the direct descendents of specific 
Indigenous groups present prior to European settlement. 

Custodian 
A custodian is a person or group who have the responsibility to look after the stories 
and ceremonies of a particular area of country.  In some areas custodian can also 
mean people who look out for a place on behalf of other people, and they may or 
may not also look after ceremony and stories.  A custodian can also be a Traditional 
Owner. 
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Suggested web sites 

ABC INTERNET     www.abc.net.au/ 
ABS – INDIGENOUS THEMES  www.abs.gov.au –Themes- 
  Indigenous 
ATSI WWW RESOURCE DIRECTORY    

www.koori.usyd.edu.au 
ABORIGINAL & TSI LINKS      

www.indiginet.com.au/ablinks.html 
ABORIGINAL ART OF AUST   
      www.ozemail.com.au/hallpa/indexb.html 
ABORIGINAL STUDIES   www.ciolek.com 
ACTION FOR ABORIGINAL RIGHTS 
      home.vicnet.au/-aar/ 
AUSTRALIAN INSTITUTE OF ABORIGINAL   
& TORRES STRAIT ISLANDER STUDIES     www.aiatsis.gov.au/links.htm 
     
AUST HERITAGE COMM   www.ahc.gov.au 
AUST ABORIGINAL WRITERS   

www.vicnet.net.au/-ozlit/aborigwr.html 
AUST INDIG HEALTHINFONET   
      www.healthinfonet.ecu.edu.au 
AUST FOR NATIVE TITLE   

    www.nativetitle.aust.com/index.html 
BRINGING THEM HOME ORAL 
HISTORY PROJECT    www.nla.gov.au/oh/bth 
COUNCIL FOR ABOR RECON   
      www.reconciliation.org.au 
DEPT OF INDIGENOUS AFFAIRS  www.dia.wa.gov.au 
GOVT SERVICES FOR ABORIGINAL & 
TORRES STRAIT ISLAND PEOPLE  www.indigenous.gov.au/ 
HERITAGE COUNCIL OF WA   www.heritage.wa.gov.au 
HUM RIGHTS & EQUAL OPP COMM  www.hreoc.gov.au/ 
JOURNEY OF HEALING    
      www.journeyofhealing.com 
LIB & INFO SERVICE OF WA   www.liswa.wa.gov.au/ 
NATIONAL HERITAGE TRUST  www.nht.gov.au 
NAT LIBRARY OF AUST   www.nlagov.au 
NATIVE TITLE (Wik,Mabo)    

www.netspace.net.au/- rodhagen/nativetitle.html 
NATIVE TITLE TRIBUNAL   www.nntt.gov.au 
AUSTRALIAN INSTITUTE OF ABORIGINAL  
AND TORRES STRAIT ISLANDER STUDIES  WWW.AIATSIS.GOV.AU 
NT GOVT PUBLICATIONS   www.nt.gov.au 
TANDANYA (Aboriginal Art)   www.macmedia.com.au/omepage.html 
YAHOO     www.yahoo.com/Reference/Libraries 
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Where to from here? Accreditation and 
training? 

This framework has been designed for use by a range of Indigenous and non-

Indigenous Natural Resource Management and Cultural Heritage staff.  Certain 

elements of CCAT delivery can only be performed by specially trained and 

experienced staff.   This package does not provide any form of accreditation.  To gain 

accreditation, formal training — such as Train the Trainer courses offered through 

TAFE, universities and private facilities — should be undertaken. 

Further information on accreditation processes of your Cross Cultural Awareness 

Training program is available through Australian National Training Authority, your 

local TAFE center or the State/Territory Department of Education 

Tracey Whetnall and Ken Hayward are key people to talk to about training and 

accreditation.  They are also the consultants who developed the framework based on 

their own knowledge and experiences as facilitators. 

 

 

 


